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Can you imagine being on a waiting 
list that is 87,000 people long?
Last year, nearly 87,000 people were 
on the list for an organ transplant. 
My sister was one of them. A heart 
transplant saved her life, but not 
everyone on the list is as fortunate. 
Every day, an average of 17 people die 
while waiting for a compatible organ. 

 The thought of organ donation 
used to make me squeamish. But 
watching my sister get a second chance 
at life made me realize how vital this 
act of giving is.  Learn about organ 
donation, and find out if you can save 
a life.

Become an
Organ Donor

purpose  To persuade
• Phrases such as how vital this 

act of giving is and the author’s 
direct call to action provide 
clues to the purpose. 

• The author makes her case by 
including alarming statistics.

perspective  That of 
someone whose opinion of organ 
donation has been shaped by a 
personal experience
• Words and phrases like second 

chance at life convey an 
impassioned, hopeful tone.

• Direct statements reveal 
what the author used to think 
about organ donation and 
how she feels about it now.

Author’s Purpose and Perspective
An article crammed with statistics, an essay filled with emotional appeals, a business 
letter, an e-mail from a friend—no matter what you are reading, usually you can scan 
just the first few lines to find out whether the writing is informative or persuasive, 
impersonal or revealing.  Without realizing it, you are picking up on clues to an author’s 
purpose and perspective, both of which affect what you read and how you read it.

Part 1: Purpose and Perspective
You already know that an author’s purpose—a writer’s reason for crafting a 
particular work—can be one or more of the following:  

• to inform • to entertain
• to persuade • to express thoughts or feelings

The purpose of a text is usually obvious.  Perspective, though, can be more 
difficult to detect.  An author’s perspective is the unique combination of ideas, 
values, and beliefs that influences the way a writer looks at a topic.  Most 
writers do not intentionally broadcast their values, especially journalists, who 
strive to report “just the facts.”  In some essays and speeches, however, writers’ 
beliefs are revealed in subtle ways.  

As you read any text, look for direct statements in which the writer explicitly 
expresses his or her beliefs.  Also pay attention to the writer’s choice of words 
and details and his or her tone, or attitude toward a subject.  All these elements 
can serve as clues to an author’s perspective, as you’ll notice in this example.

by Ginny García

Included in this workshop:
RI 3 Analyze how the author 
unfolds and develops a series 
of events, including the order 
in which the points are made, 
how they are introduced and 
developed, and the connections 
that are drawn between them. 
RI 4 Analyze  the cumulative 
impact of specific word 
choices on meaning and tone. 
RI 5 Analyze in detail how 
an author’s ideas or claims 
are developed by sentences, 
paragraphs, or larger sections 
of the text. RI 6 Determine an 
author’s point of view or purpose 
in a text.
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Close Read
1. The author includes 

exaggerated details like 
the one in the  box.   Find 
two more examples.  
What do they suggest 
about his purpose?

2. Does this author 
appear to be a fan of 
snowboarding?  Cite 
details that help you to 
detect his perspective on 
snowboarding.

Close Read
 1. Is this article intended 

for expert skiers, people 
with some experience 
in skiing, or novices? 
Support your answer.

2. Consider the boxed 
details and the intended 
audience.  What is 
the author’s primary 
purpose?

model 2: purpose and perspective
The author of “Go Fast, Turn Easier” is a knowledgeable skier.  Beyond that 
information, readers don’t learn much about his beliefs and values.  In the 
excerpt from “Snow Immobile,” the author’s perspective on a different 
winter sport— snowboarding—comes across clearly.  As you read, look for 
clues that reveal both the author’s purpose and his perspective.  

 text 

from
  

Essay by Dave Barry

For those of you who, for whatever reason, such as a will to live, do not 
participate in downhill winter sports, I should explain that snowboarding is an 
activity that is very popular with people who do not feel that regular skiing is 
lethal enough. These are of course young people, fearless people, people with 
100 percent synthetic bodies who can hurtle down a mountainside at 50 mph 
and knock down mature trees with their faces and then spring to their feet and 
go, “Cool.”

5

from
  Go Fast, Turn Easier

Feature article by Chris Anthony

Skiing slowly in powder1 is like jogging through oatmeal: Not only does it feel 
weird and look silly, but it’s downright difficult. Effortless powder skiing is fast 
powder skiing. You need speed to power through and rise above the snowpack.  
If you drive your boards under the snow without enough momentum, they’ll 
nosedive until you slow to a stop.

Most people think powder skiing means hard work. They drop in and get 
low in an effort to manhandle their skis around. Forget muscling the turn: 
The key is to be on top of the snow before you start turning. . . . 

model 1: purpose
To figure out the purpose of a particular work, you often have to examine 
the writer’s choice of details.  You should also consider the intended 
audience.  Use these clues to determine the author’s purpose in this excerpt.

5

 1. powder: deep, dry, light snow that has not yet been packed down by skiers or machines.

immobile
snow
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Part 2: Organization and Format
To achieve their purpose and present ideas logically, writers use thoughtfully 
chosen patterns of organization, such as chronological order and classification 
organization.  By noticing the organizational pattern that is used in a work, you 
can more easily see relationships among ideas.  Here are two other patterns:

•  Cause-and-effect organization establishes relationships between events, 
ideas, or trends.  A writer might use this pattern to help readers understand 
a scientific phenomenon or to explain how one historical event brought 
about another.  Signal Words: because, as a result, consequently, since

•  Compare-and-contrast organization highlights similarities and differences 
between two or more subjects.  This pattern is used to show the benefits 
of one subject over another or to compare an unfamiliar subject with a 
familiar one.  Signal Words: similarly, also, like, in contrast, while, but, unlike

     Sometimes readers need more than a few signal words to help them follow 
information.  For example, think about the last time you read an in-depth 
feature article like the one shown here.  In such complex texts, writers use text 
features, such as titles, subheadings, and graphic aids, to help readers locate 
information quickly.

The Flu Strikes Again
Feature article by Faye Danahan

HOST CELL

FLU
VIRUS

1 2 3The virus attaches to a cell wall
and begins to enter the cell.

Once inside the cell, the 
virus can replicate itself.

The host cell bursts and the 
infection spreads.

Downtown resident Samantha Shaw 
says she always knows when winter 
is approaching. “The coughing and 
sneezing on the train, in restaurants, 
at the gym—I’m surrounded by 
germs. Let the flu season begin!”  
This Year More Severe Than Last 
Shaw isn’t the only one who’s 
apprehensive. Experts state that flu 

cases are already up 5 percent from 
last year at this time. If this month is 
any indication, Chicago could see a 
severe 30 percent overall increase in 
cases this year as compared to last.  

How to Stay Healthy
Even if you can’t get a flu vaccination, 
there are some precautions you 
can take.

The title reveals 
the subject of 
the article—the 
flu season.

  
Subheadings 
reflect the 
controlling, or 
main, ideas of 
the sections. 

Words and 
phrases signal 
differences 
between this 
year’s flu season 
and last year’s.

A graphic aid 
helps readers 
understand how 
the flu virus 
spreads.

How the Flu Attacks the Body
The influenza virus spreads when infected droplets are released (through coughing and 
sneezing).  Here’s what happens once the virus is inside the body.

Continued on page 26A
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from
 At Home in the 

Discomfort Zone
Feature article by Kevin Foley

Fear and Anxiety    Fear is sudden and arresting, a blind-side Holyfield 
punch. It can start with a sloppy foothold, a hooked ski edge, or an ill-timed 
paddle stroke.  As your body veers toward trouble—cliff, tree, Class V hole the 
size of a Winnebago—neurons relay electrical impulses from your eyes to your 
brain’s gumball-size amygdala, which sounds the alarm to the hypothalamus. 
The two structures begin gushing hormones, urging the adrenal glands to start 
pumping epinephrine, norepinephrine, and cortisol, three stress hormones that 
ramp up glucose production, increase heart rate, speed up your breathing, and 
often leave you sweating like a goose at a down-jacket factory. On the upside, 
though, fear is turbocharging muscles and the 
brain for confrontation or evasive action—the 
classic fight-or-flight response—and that can 
help performance.

Anxiety is a more plodding matter, says 
Mary Meagher, a psychologist in the behavioral 
neuroscience group at Texas A&M University, 
and it’s a reaction that’s more troublesome 
to athletes. “Fear and anxiety have different 
underlying brain circuitry,” she says. “Anxiety 
is future-oriented; it’s about potential 
threats. You’re uncertain, aroused at a low 
level, with clenched muscles and increased 
pain sensitivity.” . . . Anxiety stimulates 
the amygdala, triggering the production of 
cortisol but generating less heart-whumping 
adrenaline than fear does. Fear inspires alarm 
and action, often suddenly and acutely, 
outstripping thought; anxiety unfolds more 
slowly, disrupting thought and evaluation. 
Thus anxiety is more insidious, magnifying 
injuries, hindering movements, and knocking 
athletes out of the blessed neural harmony of 
competitive flow. But it’s more easily controlled than fear. 

TIPS
•  Think positive. You’ve 

heard it before, but studies
by Meagher and others 
have shown just how 
well positive thinking can 
reduce anxiety’s physical 
effects. . . .

• Mentally practice 
overcoming adversity.  
Focus on controlling your 
breathing (slow and deep, 
not rapid and shallow), 
on staying in the present 
moment (you’re on the 
rock, not plummeting
from it), and on visualizing 
success (you’re pulling 
fluidly through the move).

text analysis workshop 529

model: organization and format
This author explains how fear and anxiety can affect athletes at pivotal 
moments.  Notice how the author uses specific patterns of organization 
and text features to help you understand difficult scientific concepts. 

Close Read
 1. Reread lines 3–9.  What 

pattern of organization 
does the author use to 
explain what happens 
when “your body veers 
toward trouble”? 

3. Identify two text features 
in the article, and explain 
how they help you as a 
reader. 

2. In lines 14–33, the author 
uses compare-and-
contrast organization to 
explain the differences 
between fear and 
anxiety.  One difference 
is  boxed.  Find two other 
differences.
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Brown v. Board of Education of Topeka

ORIGINS OF THE CASE In the early 1950s, the school system of Topeka, 
Kansas, operated separate schools for “the two races”—blacks and whites. 
Reverend Oliver Brown protested that this was unfair to his eight-year-
old daughter Linda. Although the Browns lived near a “white” school, 
Linda was forced to take a long bus ride to her “black” school across town. 

THE RULING The Court ruled that segregated public schools were 
“inherently” unequal and therefore unconstitutional. 

LEGAL REASONING  While the correctness of the Brown ruling—which 
actually involved five segregation cases from across the nation—seems 
obvious today, some justices had difficulty agreeing to it. One reason was 
the force of legal precedent. The Plessy v. Ferguson decision endorsing 
segregation had stood for over 50 years. It clearly stated that “separate 
but equal” facilities did not violate the Fourteenth Amendment.

Thurgood Marshall, the NAACP lawyer who argued Brown, spent 
years laying the groundwork to chip away at Jim Crow—the local 
laws that required segregated facilities. Marshall had recently won two 
Supreme Court decisions in 1950 that challenged 
segregation at graduate schools. Then in 1952, the 
Supreme Court agreed to hear the Browns’ case. 
The Court deliberated for two years before deciding 
how to interpret the Fourteenth Amendment.

In the end, Chief Justice Earl Warren carefully 
sidestepped Plessy, claiming that segregated schools 
were not and never could be equal. On Monday, 
May 17, 1954, Warren read the unanimous 
decision:

“Does segregation of children in public schools 
. . . deprive children of . . . equal educational 
opportunities? We believe that it does.”

—Brown v. Board of Education of Topeka

Part 3: Analyze the Text
In 1954, in Brown v. Board of Education of Topeka, the Supreme Court 
ruled that racial segregration in public schools was unconstitutional.  This 
landmark decision overturned an earlier ruling that endorsed “separate 
but equal” facilities for blacks and whites.  Use what you’ve learned in this 
workshop to compare two texts on this historic case.

5

10

15

20

25

30

Close Read
 1. Under which subheading 

would you expect to find 
information on how the 
Supreme Court arrived at 
its decision? 

 2. Examine the subheadings 
and the  boxed  details. 
What is the author’s 
primary purpose?

 3. Identify two text 
features that add to 
your understanding of 
the text.  Explain your 
choices. 

 4. How much can you 
tell about the author’s 
perspective on Brown 
v. Board of Education?  
Explain your answer. 

Textbook feature

LEGAL SOURCES
U.S. Constitution
Fourteenth Amendment, 
Equal Protection Clause 
(1868):
“No state shall . . . deny 
to any person within its 
jurisdiction the equal 
protection of the laws.”
Related Case
Plessy v. Ferguson (1896):
 Established doctrine of 
“separate but equal”
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In 2004, U.S. Secretary of Education Rod Paige gave the following speech at the 
dedication ceremony for the Brown v. Board of Education National Historic Site.  
As you read Paige’s remarks, try to determine his purpose and his perspective.  
How do they influence what you learn about the momentous case?

               from Grand Opening
Dedication Speech   by Rod Paige

. . . Brown v. Board of Education was a triumph of the human spirit, a 
reaffirmation of constitutional and human rights. The decision struck down an 
American apartheid1 founded on ignorance, hatred, and violence. It was, and 
remains today, a statement of hope and expectation, a belief that the American 
people will rise above prejudice, ignorance, and classification to find our 
common humanity. 

Today it is right that we remember Oliver Brown, Linda Brown, and all of 
the plaintiffs involved in the case. They were parents, students, and neighbors 
who saw the viciousness of segregation and could no longer tolerate it. These 
parents rose above the terrible turbulence of history and conflict to fight for 
freedom—freedom for their children, for themselves, and for all Americans. . . . 

For me, the decision was more than a legal ruling; it was a ruling on a way 
of life. I grew up in rural, segregated Mississippi. We lived with segregation 
and the racism that inspired it every single day. African Americans understood 
the moral imperative guiding Oliver Brown and everyone involved in the case. 
We felt the tenacious hold of segregation on our country and our culture. And 
we knew its terrible consequences—centuries of prejudice, waste, division, and 
even death.

For us, it came as no surprise that the battleground was the educational 
system. Our schools reflected segregationist thinking; they institutionalized 
separation. By example, many of our schools taught inequality, incivility, 
callousness, disregard, exclusion, and disrespect. It was a vicious circle. Racism 
was the cause, and the result, of such teaching, generation after generation, 
for over 250 years. It still has a hold on our schools today as we confront re-
segregation and the exclusion of millions of children from a quality education. 

There are some who say the decision remains unfulfilled. They are right! 
Brown opened the doors of our schools. Now we must build on that decision 
to make education fully inclusive and fair. . . . 

On May 17, 1954, thanks to a handful of Americans, a unanimous 
Supreme Court ignited a torch for tomorrow, a torch of freedom and hope.  
That torch still burns brightly today. . . .
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 1. apartheid: “apartness”—a separation of people according to their race.  

Close Read
 1. How do the  boxed 

details in the speech 
differ from those in 
the textbook feature?  
Explain what the details 
suggest about Paige’s 
purpose.

2. Consider Paige’s choice 
of words and phrases 
in lines 1–11.  Would you 
describe his tone as 
inspirational or angry?  
Support your answer.

3. Think about Paige’s tone 
and his description of his 
early years in lines 12–24.  
What can you infer 
about his perspective 
on the Brown v. Board of 
Education decision?

4. In lines 21–24, Paige 
uses cause-and-effect 
organization to talk 
about racism.  Summarize 
what he says about the 
“vicious circle.”
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